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 Accessible Version

Survey

Universal PreKindergarten — Planning & Implementation Grant
Local Educational Agency Program Plan

Early Education Division

Overview

As a condition of receiving Universal PreKindergarten (UPK) Planning and Implementation Grant funds, California
Education Code (EC) requires each local educational agency (LEA) to create a plan articulating how all children in the LEA
attendance area will have access to full-day learning programs the year before kindergarten. The plan must address how
programs will meet the needs of parents, and include a plan for leveraging partnerships with the LEA’s expanded learning
offerings, the After-School Education and Safety Program (ASES), local California State Preschool Programs (CSPP), Head
Start programs, and other community-based early learning and care programs (EC Section 8281.5).

Under state law, the plan must be developed for consideration by the LEA’s governing board or body at a public meeting on
or before June 30, 2022, after which the LEA must provide data to the California Department of Education (CDE).

In December 2021, the CDE released the UPK Planning Template to: (1) offer planning questions for LEA consideration in
developing comprehensive plans for UPK that meet community and family needs, and (2) outline the data that will be
required for submission to the CDE to meet the requirements of EC Section 8281.5. The template includes recommended
and required planning questions. Please use the UPK Planning Template to assist with answering questions in this survey.

The CDE is collecting answers to the required questions presented in the template through this survey. Please complete the
UPK Plan template before filling out this survey. At the end of the required questions section, the CDE is requesting optional
input on technical assistance needs as LEAs implement UPK. The purpose of this survey is to inform the CDE on UPK
implementation planning, and to identify what additional support may be needed for LEAs and county offices of education
(COEs) to support UPK implementation.

Aggregate data from this survey will be reported to the Legislature.

Instructions and Deadlines

All application fields are required for submission of the application unless otherwise noted as optional. The application is
structured into the following sections: Section I: Local Educational Agency Information and Self Certification, Section II:
Focus Area A: Vision and Coherence, Section III: Focus Area B: Community Engagement and Partnerships, Section IV:
Focus Area C: Workforce Recruitment and Professional Learning, Section V: Focus Area D: Curriculum, Instruction, and
Assessment, Section VI: Focus Area E: Local Educational Agency Facilities, Services, and Operations, and Section VII:
Technical Assistance Questions (optional).

If you do not intend to complete the survey in one session, you must select the Save Responses button located on the
bottom of the screen. Once selected, you will be redirected to a new browser window to enter your email address. You will
receive an email with a unique web address for entrance back into the survey. It is recommended that you save the
application web address.

For questions regarding this survey or for technical assistance, please send an email to UPKPlanningGrant@cde.ca.gov.

Section I: Local Educational Agency Information and Self Certification

https://surveys3.cde.ca.gov/siam/surveylanding/upk_lea_programreport_t.msf
mailto:UPKPlanningGrant@cde.ca.gov
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 Local Educational Agency Name:

Los Angeles Unified, CDS: 19647330000000

 Type of Entity:
School District
Charter School
County Office of Education

 Point of Contact
 Title: Chief of Staff  
 First Name: Sergio  
 Last Name: Martus  
 Phone Number: (999-999-9999) 909-636-9508  
 Extension: (optional)  
 Contact Email: smartus@creteacademy.org  

 County:

Los Angeles

Self Certification

LEAs must self-certify they developed a plan that was presented for consideration by the governing board or body at a
public meeting on or before June 30, 2022, for how all children in the attendance area of the LEA will have access to full-
day learning programs the year before kindergarten that meet the needs of parents, including through partnerships with the
LEA’s expanding learning offerings, ASES, CSPP, Head Start programs, and other community-based early learning and
care programs.

 Did the LEA develop a joint plan with multiple LEAs (for example, multiple small and rural LEAs serving
similar communities or countywide plans developed with support of the COE for all LEAs in the county)?

Yes
No

 What other LEAs are part of this joint plan?
CSPP. Head-start is also being considered, but YTD. 

Section II
Focus Area A: Vision and Coherence

In order to provide equity of access for all students and their families, it is vital for the LEA, in partnership with early learning
and care programs, to develop a coherent educational system that begins with UPK, includes access to Transitional
Kindergarten (TK) and other options for all four-year-old children. LEAs must provide access to full-day learning programs
the year before kindergarten that meet the needs of parents (if receiving Expanded Learning Opportunities Program (ELO-
P) funds then LEAs need to fulfill the full day requirement per ELO-P guidelines) through a combination of instructional time
and extended learning and care opportunities for those families who choose this option.

In planning for UPK, consider how the LEA’s administrative structure will support school leadership in building connections
between them and expanded learning programs as well as early learning and care programs (CSPP, Head Start, other
subsidized or privately administered preschool and child care programs) to provide UPK programming and before school
and after-school, intersession, and summer learning and care.
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 Which of the following model(s) of service delivery does the LEA plan to implement for UPK for all four-
year-old children, including classes fully inclusive of children with disabilities, to provide access to the
least restrictive environment for learning? (Select all that apply)

TK offered at all sites
TK offered at some sites
TK stand-alone classes
TK and kindergarten combination classes
CSPP and TK combination classes (CSPP funding and average daily attendance (ADA) funding)
Locally-funded preschool and TK combination classes
CSPP stand-alone classes
Head Start stand-alone classes
Other

 Does the LEA plan to implement full-day TK, part-day TK, or both?
Full Day TK
Part Day TK
Both

 Describe how the model(s) of service delivery selected in the preceding two questions will be
implemented across the LEA’s sites and why:
Currently, Crete Academy offers (2) TK classes. These are not combination classes. However, we plan
to apply for CSPP this coming year and are considering combination classes if we do not have enough
stand-alone Pre-K students who don't meet traditional ADA age requirements (i.e. 4 year old
students who do not meet the ADA deadline). These will be full-day classes. We do not plan to have
a part-day class. 

 Does the LEA plan to begin operating a CSPP or expand its current CSPP contract?
Yes - the LEA applied to expand its existing CSPP contract in 2022–23
Yes - the LEA applied for a new CSPP contract in 2022–23
Yes - the LEA will apply to expand its existing CSPP contract in future years (if funding is appropriated by the
legislature)
Yes - the LEA plans to apply to administer a CSPP contract in future years (if funding is appropriated by the
legislature)
No - the LEA has no plans to begin or expand a CSPP contract in future years
No - the LEA plans to relinquish or reduce CSPP services in future years

 What age of children does the LEA plan to serve through a CSPP contract? (Select all that apply)
Three-year-old children
Four-year-old children who will not be enrolled in TK in the current school year
Four-year-old children who will be enrolled in early admittance TK on their fifth birthday but who are not yet
enrolled because their birthday does not fall in the range for which LEAs are fully funded to support TK. (Note:
children whose birthdays fall outside of this range can be served in TK at LEA option from the beginning of the
school year, but LEAs only generate ADA after the child’s fifth birthday.)
Four-year-old children who are enrolled in TK, including early admittance TK (CSPP would provide extended
learning and care in addition to the TK instructional day).
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 Indicate if the LEA plans to serve students eligible for early admittance TK, for children whose fifth
birthday occurs after the enrollment date for the year of implementation?

 Yes  No  Maybe  
 2022–23 (Birthdays February 3 or

after)    

 2023–24 (Birthdays April 3 or after)    
 2024–25 (Birthdays June 3 or after)    

Section III
Focus Area B: Community Engagement and Partnerships  

To successfully implement UPK and create a preschool through third grade (P–3) continuum, LEAs will need to cultivate
relationships and collaborate with both internal and external partners.

 Identify which of the following opportunities the LEA implemented to obtain public input on the UPK Plan:
(Select all that apply)

Parent Teacher Association Meetings
Family or parent surveys
English Learner Advisory Committee
District English Learner Advisory Committee
Special Education Local Plan Area
School Site Council
District Advisory Committee
Local Control and Accountability Plan (LCAP) educational partners input sessions
Tribal Community input session
Co-hosting events with community-based organizations
Hosting meet and greets with the early learning and care community
Local Planning Councils (LPC) Meetings
Local Quality Counts California (QCC) consortia meetings
First 5 County Commission meetings
Community Advisory Committee
Head Start Policy Council meetings
Collaboration with parent engagement centers (for example, Parent Training and Information Center,
Community Parent Resource Center, Family Empowerment Centers)
Other

 Describe the other opportunities the LEA implemented:
Through our Crete meetings with leadership and also continued board meeting discussions where the
public can have an opportunity to weigh in on the program. 
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 Which programs does the LEA plan to combine with the TK instructional day to provide access to full-day
learning programs (instructional day plus programming) for children whose families opt in for extended
learning and care: (Select all that apply)

Expanded learning programs on an LEA site (ASES, 21st Century Community Learning Centers [21st CCLC],
ELO-P)
Expanded learning programs at a community-based organization (CBO) site (ASES, 21st CCLC, ELO-P)
CSPP (on an LEA site)
CSPP (at a CBO site)
LEA- or locally-funded preschool
Head Start
LEA preschool funded with Title I of the Every Student Succeeds Act funds
Other CBO preschool
State subsidized child care (not including CSPP)
Other

Section IV:
Focus Area C: Workforce Recruitment and Professional Learning

Based on the projected enrollment and needs described in Focus Area A, LEAs should create a plan to recruit, train, and
support the new TK, preschool, early learning and care, and expanded learning staff needed to support full-day early
education options for all children the year before kindergarten.

EC Section 48000(g)(4) specifies that credentialed teachers who are first assigned to a TK classroom after July 1, 2015,
have, by August 1, 2023, one of the following:

a. At least 24 units in early childhood education, or childhood development, or both.

b. As determined by the LEA employing the teacher, professional experience in a classroom setting with preschool age
children that is comparable to the 24 units of education described in subparagraph (a).

c. A Child Development Teacher Permit issued by the California Commission on Teacher Credentialing (CTC).

EC Section 8295 specifies that teachers in CSPP shall either possess a permit issued by the CTC authorizing service in the
care, development, and instruction of children in a child care and development program; or meet the following criteria:

a. Possess a current credential issued by the CTC authorizing teaching service in elementary school or a single subject
credential in home economics; and

b. Possess twelve units in early childhood education or child development, or both, or two years’ experience in early
childhood education or a child care and development program.
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 Which of the following strategies does the LEA intend to use to support diverse and effective prospective
TK teachers, including multilingual educators, to earn a Multiple Subject Teaching Credential? (Select all
that apply)

Partner with one or more local institutions of higher education (IHEs) or the COE to help support teachers
holding less than a full credential to complete requirements to earn a preliminary Multiple Subject Teaching
Credential
Apply for a California Classified School Employee Teacher Credentialing Program grant on your own, with
your COE, as part of a new collaborative, or by joining an existing Classified grant program to recruit teachers
Apply for a California Teacher Residency Grant Program on your own, as part of a new collaborative, or by
joining an existing Teacher Residency Grant Program to recruit and prepare individuals with a bachelor’s
degree who want to become teachers in your LEA
Join an existing intern preparation program to recruit and prepare teachers for your LEA
Join an existing apprenticeship cohort program to recruit and prepare teachers for your LEA
Establish a relationship with other local LEAs to establish pathways for high school students interested in a
career in CSPP or in P–3 teaching through clubs, registered apprenticeships, or other such early recruitment
opportunities
Partner with the California Center on Careers to contact registrants who might be interested in becoming
teachers for your LEA
Provide information on scholarship and grant opportunities to CSPP and other staff interested in providing
extended learning and care services
Apply for workforce development funding and competitive grant opportunities from the CDE
Provide a stipend for tuition and fees for coursework leading to a Multiple Subject Teaching Credential
Provide advising on credential requirements and options for how to meet these requirements
Collaborate with IHEs to offer unit-bearing coursework at a local LEA site during times that work for teachers
and other interested staff members [list IHEs, open response]
Partner with a local IHE to provide other services to candidates seeking to earn a Multiple Subject Teaching
Credential
Partner with a COE to provide other services to candidates seeking to earn a multiple subject credential
Other
None of the above, the LEA currently has enough Multiple Subject Teaching Credential holders to meet the
need for TK educators

 Which of the following strategies does the LEA intend to employ to support diverse and effective
prospective TK teachers, including multilingual educators, to meet the requirements under EC Section
48000(g)(4)? (Select all that apply)

Partner with a local IHE offering eligible early childhood education or childhood development coursework
Partner with an IHE or COE to operate cohort models for LEA teachers earning 24 units
Provide information on scholarship and grant opportunities
Apply for workforce development funding and grant opportunities
Provide a stipend for tuition, fees, and other programmatic costs associated with obtaining credit-based
coursework or a degree
Provide a stipend for tuition, fees, and other programmatic costs associated with obtaining a Child
Development Teacher Permit
Provide advising on requirements and how to meet the requirements
Offer unit-bearing IHE coursework at a local LEA site during times that work for teachers
Develop or work with an established mentorship program to support new TK teachers
Other
None of the above; the LEA currently has enough Multiple Subject Teaching Credential holders who have at
least 24 units in early childhood education, or childhood development, or both; professional experience in a
classroom setting with preschool-age children that is comparable to the 24 units of education described in
subparagraph (a); or a Child Development Teacher Permit issued by the CTC

https://www.ctc.ca.gov/educator-prep/grant-funded-programs/Classified-Sch-Empl-Teacher-Cred-Prog
https://www.ctc.ca.gov/educator-prep/grant-funded-programs/teacher-residency-grant-program
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 Which of the following strategies does the LEA intend to employ to support diverse and effective
prospective CSPP teachers, including multilingual educators, to obtain a Child Development Teacher
Permit (Select all that apply)

Partner with a local IHE offering eligible early childhood education or childhood development coursework
Partner with an IHE or COE to operate cohort models for educators working towards a Child Development
Teacher Permit
Provide information on scholarship and grant opportunities
Apply for workforce development funding and grant opportunities
Provide a stipend for tuition, fees, and other programmatic costs associated with obtaining credit-based
coursework or a degree
Provide a stipend for tuition, fees, and other programmatic costs associated with obtaining a Child
Development Teacher Permit
Provide advising on requirements and planning for how to meet the Child Development Teacher Permit
requirements
Offer unit-bearing coursework at a local district site during times that work for teachers
Other
None of the above, the LEA is not planning to support prospective CSPP educators in obtaining a Child
Development Teacher Permit

 On which child observational assessments does the LEA intend to offer professional learning to TK,
CSPP, and other early education teachers during the 2022–23 school year? (Select all that apply)

Ages & Stages Questionnaire (ASQ)
BRIGANCE Early Childhood Screen
Desired Results Developmental Profile (DRDP)
Developmental Reading Assessment (DRA)
LEA-based, grade level benchmarks and a report card
Teaching Strategies GOLD (TS GOLD)
Work Sampling System (WSS)
Other
The LEA does not plan to offer professional learning on child observational assessments
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 On what topics does the LEA intend to offer professional learning regarding early childhood education to
site leaders and principals? (Select all that apply)

Effective adult-child interactions
Children’s literacy and language development (aligned with the Preschool Learning Foundations and
Frameworks)
Children’s developing math and science (aligned with the California Preschool Learning Foundations and the
California Preschool Curriculum Frameworks)
Children’s social-emotional development (aligned with the California Preschool Learning Foundations and the
California Preschool Curriculum Frameworks)
Implicit bias and culturally- and linguistically-responsive practice
Adverse Childhood Experiences and trauma- and healing-informed practice
Curriculum selection and implementation
Creating developmentally-informed environments
Administration and use of child assessments to inform instruction
Support for multilingual learners, including home language development and strategies for a bilingual
classroom
Serving children with disabilities in inclusive settings, including Universal Design for Learning
Engaging culturally- and linguistically-diverse families
Other
Site leaders and principals will not be offered professional learning on early childhood education

Section V:
Focus Area D: Curriculum, Instruction, and Assessment

It is critical for each LEA and preschool program partner to plan for how they will develop or select curriculum or curricula
that are developmentally-informed and aligned with the strengths of all students, including multilingual students and
students with disabilities, as well as how they will ensure curricula are implemented with fidelity to support intentional,
quality instruction for all students. LEAs and preschool program partners should consider how they will provide coherent,
culturally- and linguistically-responsive UPK curriculum or curricula anchored in the California Preschool Learning
Foundations and the California Preschool Curriculum Frameworks to support the development of skills across the domains
outlined in those documents.

 Does the LEA plan to provide any of the following language model(s) for TK students? (Select all that
apply)

Dual language program with a language allotment of 50/50  
Dual language program with a language allotment of 90/10  
Dual language program with a language allotment of 80/20  
Dual language program with a language allotment of 70/30
English-only instruction with home-language support
None
Other

https://www.cde.ca.gov/sp/cd/re/psfoundations.asp
https://www.cde.ca.gov/sp/cd/re/psframework.asp
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 Identify methods the LEA plans to use to support the development of social-emotional learning and
executive function skills through specific instruction in these areas and by embedding and reinforcing
this instruction in all curriculum areas: (Select all that apply)

Provide training for staff on the Center on the Social Emotional Foundations for Early Learning (CSEFEL)
Pyramid Model
Implement the CSEFEL Pyramid Model in the classroom
Designing developmentally-appropriate learning environments to allow for individual and group activities that
promote social-emotional learning and executive function skills (for example, use students’ pictures or words
in daily routines, feelings charts)
Promote learning through play as a context for social and emotional development, including social play with
teachers and peers in small or large group settings
Use developmental observations to identify children’s emerging skills and support their development through
daily interactions
Development of lesson plans or use of a curriculum that includes specific and targeted social-emotional
learning and executive function activities throughout the day of instruction
Staff development opportunities encouraging reflective practice and cross-level support for instruction specific
to social-emotional learning and executive function skills
Offer open-ended, self-directed learning opportunities that foster individual interests and curiosity and new
learning

 What instructional practices does the LEA plan to implement to support children with disabilities in UPK
programming? (Select all that apply)

Implement Universal Design for Learning
Provide adaptations to instructional materials
Provide specialized services (for example, occupational therapy, physiotherapy, speech and language
pathology therapy) in the classroom with peer models
Implement social-emotional strategies, such as the Pyramid Model, CSEFEL, and others
Provide additional staff to support participation in instruction
Other

 What assessments does the LEA plan to use in TK or kindergarten? (Select all that apply)
ASQ
BRIGANCE Early Childhood Screen
DRDP
DRA
LEA-based grade level benchmarks and a report card
TS GOLD
WSS
Other
The LEA does not plan to use a common TK assessment
Unsure

Section VI:
Focus Area E: Local Educational Agency Facilities, Services, and Operations
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It is critical to ensure that LEA facilities, services, and operations are thoughtfully aligned to support the implementation of
UPK and movement towards a P–3 continuum. It is also critical for early education programs currently operating to continue
to be a part of California’s mixed-delivery system by creating shared space, blending funding and coordinating service
delivery.

For Facilities:

For facilities planning, draw on the Projected Enrollment and Needs Assessment section of the LEA Planning Template and
the LEA’s Facilities Master Plan. The objectives of this section are to identify the availability of space for UPK, the adequacy
of available space to meet the kindergarten facilities standards for meeting the needs of young children, and, if needed, to
update the Facilities Master Plan to address any unmet need for developmentally-appropriate space.

 To support an overall increase in UPK access, what efforts does the LEA plan to make to prevent the
displacement of any early education programs on LEA campuses, including both LEA-administered and
non-LEA-administered programs?
We will initially be accepting 4 year old (priority) and then 3 year old students, as space
permits. We currently have one site under Prop 39 and another that is not under Prop 39. Depending
on space determination under Prop 39, we may require an exception for additional space and/or look
into establishing a new, unique site under a new and separate school entity. 

 Does the LEA have adequate classroom space to meet the Projected Enrollment of TK students listed in
the Projected Enrollment and Needs Assessment section of this document, for the respective
implementation year?

Yes
No

 Does the space meet the kindergarten standards described in California Code of Regulations, Title 5,
Section 14030(h)(2)?

Yes
No

 Does the space contain necessary adaptive equipment, assistive technology, or other accommodations
to ensure children with disabilities have access to education in the least restrictive environment?

Yes
No

 Does the LEA’s Facilities Master Plan adequately address the need for UPK programming?
Yes
No

 In which of the following areas does the LEA intend to make updates to facilities? (Select all that apply)
Turfed area
Paved area
Apparatus area
Land required for buildings and grounds
Total square feet required
None of the above
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 What transportation will the LEA offer to children enrolled in TK? (Select all that apply)
Transportation to and from the TK program
Transportation from the TK program to an extended learning and care opportunity on another LEA site
Transportation from the TK program to an extended learning and care opportunity on a non-LEA site (for
example, a CBO that operates a preschool program)
No transportation will be provided

 Will the LEA offer transportation to transport TK children to extended learning and care opportunities that
are at other sites than the one the child is enrolled at for TK?

Yes
No

Section VII:
Technical Assistance Questions (optional)

The CDE is collecting information on the type(s) and topics of technical assistance that LEAs need to support
implementation of a robust UPK Plan and effective UPK program. This information will be used to leverage existing
resources and inform future technical assistance opportunities provided by CDE partners, including COEs, to help ensure
that the needs of LEAs are met.

The following questions in this section are optional.

 What technical assistance would be most helpful related to projecting enrollment and assessing needs?
(Select all that apply)

Support for parent surveys to gauge interest in service delivery models
Data analysis capacity building to support staff to refine enrollment projections based on community context
Information on program eligibility requirements to project enrollment across programs

 What technical assistance would be most helpful related to the elements included in Focus Area A: Vision
and Coherence? (Select all that apply)

Adjusting classroom practices to support the district’s UPK model (for example, mixed-age classrooms)
Creating inclusive classrooms, including implementing Universal Design for Learning
Templates or framework for drafting a P–3 vision that partners and parents support
Models for administrative structures that support effective UPK programs and facilitate connections with the
ELO-P and non-LEA-administered early learning and care programs
Support for developing and applying to administer a CSPP contract
Technical assistance on how to integrate UPK and P–3 in the district LCAP
Guidance on best practices for smooth transitions through the P–3 continuum
Considerations for TK early admittance
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 What technical assistance would be most helpful related to the elements included in Focus Area B:
Community Engagement and Partnerships? (Select all that apply)

Support for parent surveys and engagement activities to understand parent needs and support authentic
choice
Support for community engagement activities including best practices for coordination with LPCs, Local QCC
Consortia, First 5 County Commissions, Head Start Policy Councils and other early learning and care
leadership tables
Guidance on best practices for enrolling more children with disabilities in UPK classrooms and providing
services in inclusive settings
Strategies for meeting the ELO-P requirements through different models of extended learning and care,
including models of blending and layering funding to support the nine-hour day and ensuring developmentally-
informed environments for young children
Increasing UPK enrollment and parent awareness of programs

 What technical assistance would be most helpful related to the elements included in Focus Area C:
Workforce Recruitment and Professional Learning? (Select all that apply)

Additional guidance on UPK workforce requirements (TK, CSPP, and other early learning and care providers)
Creating joint professional learning opportunities for preschool and elementary school teachers within LEAs or
across LEA- and CBO-administered programs
Strategies to support the teacher pipeline, including, but not limited to, recruiting multilingual educators, cohort
models, apprenticeships, or residency programs
Identifying the content, type, and frequency of professional learning opportunities given the needs of the
community and the LEA’s P–3 vision
Creating professional learning opportunities to provide site leaders with more early childhood knowledge
Building partnerships with IHEs or COEs to support professional learning opportunities and degree attainment
Support for communications to recruit prospective educators and share grant and scholarship opportunities to
support degree attainment

 What technical assistance would be most helpful related to support for professional learning
opportunities on specific topics? (Select all that apply)

Effective adult-child interactions
Children’s literacy and language development (aligned with the California Preschool Learning Foundations
and the California Preschool Curriculum Frameworks)
Children’s math and science development (aligned with the California Preschool Learning Foundations and
the California Preschool Curriculum Frameworks)
Children’s social-emotional development (aligned with the California Preschool Learning Foundations and the
California Preschool Curriculum Frameworks)
Implicit bias and culturally- and linguistically-responsive practice
Trauma- and healing-informed practice
Curriculum selection and implementation
Creating developmentally-informed environments
Administration and use of child assessments to inform instruction
Support for multilingual learners, including home language development and strategies for a bilingual
classroom
Serving children with disabilities in inclusive settings, including Universal Design for Learning
Engaging culturally- and linguistically-diverse families
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 What technical assistance would be most helpful related to support for specific professional learning
delivery mechanisms? (Select all that apply)

Coaching and mentoring
Classroom observations and demonstration lessons with colleagues
Workshops with external professional development providers
Internally-delivered professional learning workshops and trainings
Operating an induction program

 What technical assistance would be most helpful related to the elements included in Focus Area D:
Curriculum, Instruction, and Assessment? (Select all that apply)

Guidance on how to adopt the California Preschool Learning Foundations and the California Preschool
Curriculum Frameworks into a specific UPK setting (for example, mixed-age classrooms)
Guidance on the selection, development, or integration of developmentally-informed curricula and aligning
curricula across the early grades
Guidance and best practices on how to monitor and support curriculum fidelity in UPK settings
Guidance on how to support effective classroom organization practices and behavior management strategies
to ensure a positive learning environment for a diverse population of UPK students
Guidance on instructional practices to support children with disabilities in UPK (for example, implementing
Universal Design for Learning, providing specialized services in the classroom with peer models, and
implementing social-emotional strategies such as the Pyramid Model) and partnerships with early learning
and care providers to support services for children with disabilities
Specific instructional strategies to support specific skills including, but not limited to, children’s social-
emotional development and home language development
Guidance on appropriate assessment selection and utilization
Guidance on creating dual language immersion or bilingual programs

 What technical assistance would be most helpful related to implementing hands-on, interactive, and
developmentally-informed early education experiences for UPK students? (Select all that apply)

Using manipulatives to develop fine motor skills
Incorporating a balanced approach to teaching and learning that includes both child-initiated and teacher-
guided activities
Facilitating the development of critical thinking skills through the inquiry process (for example, the scientific
method) to enhance children’s learning experiences
Using differentiated groups that include individual, small, and large group experiences
Considering the structure of the daily routine to enhance individual and group learning experiences
Encouraging purposeful play, choice, social interactions, and collaboration
Creating time and space for children to develop gross motor skills inside the classroom and in the outdoor
environment
Using child development knowledge to guide instructional approaches
Providing language- and literacy-rich environments
Intentional planning of developmentally-informed practices and curriculum to meet the individual needs of
children in combination classrooms
Facilitating development and exploration through art
Incorporating inclusive practices
Supporting students’ home language and English language development
Incorporating materials and manipulatives that are culturally representative of the children served to support
dramatic play that inspires engagement, communication, and understanding of diversity
Universal Design for Learning
Integrated English language development
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 What technical assistance would be most helpful related to the elements included in Focus Area E: LEA
Facilities, Services, and Operations? (select all that apply)

Guidance on how to modify an elementary school classroom to serve young children
Strategies to address transportation issues related to UPK access and enrollment
Guidance to support strategies that ensure TK students have access to meals and adequate time to eat
Making modifications to district data systems to support access to UPK assessment data and other relevant
information across community and elementary school settings
Best practices for preventing displacement of early learning education programs operated by non-LEA
administrators on LEA campuses and transitioning programs to serve younger children

 Is there anything else you would like to share about technical assistance?

Application Agreement and Certification

 AGREEMENT: By signing this survey electronically, I, the District Superintendent, Charter School Administrator,
or authorized designee, agree that my electronic signature is the legally binding equivalent to my handwritten
signature.

Yes
No

 CERTIFICATION: By signing this survey electronically, I, the District Superintendent, Charter School
Administrator, or authorized designee, hereby certify, to the best of my knowledge, that all applicable state and
federal rules and regulations will be observed, that the information contained in this survey is correct and
complete, and certify to retain all records, as required by applicable law.

Yes
No

 Electronic signature of District Superintendent, Charter School Administrator, or authorized designee:
(type full name)
Sergio Martus 

Please print a copy of your completed survey for your records before submitting it. Questions about this survey can be
directed to UPKPlanningGrant@cde.ca.gov.

Note: By selecting the Print button below, you will be redirected to a new browser window to print the form. You must return
to the previous browser window to submit your survey to the CDE.  

Once you select the Submit button below, your survey will be sent to the CDE and you will be redirected to the CDE
Elementary web page. An automatically generated email will be sent to the email address provided on your survey to
confirm your submission. Please check your email account's spam folder if you do not receive a confirmation email to your
inbox.  

mailto:UPKPlanningGrant@cde.ca.gov
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Crete Academy 

Suicide Prevention Policy 

The Governing Board recognizes that suicide is a leading cause of death among youth and that school 

personnel who regularly interact with students are often in a position to recognize the warning signs of 

suicide and to offer appropriate referral and/or assistance. In an effort to reduce suicidal behavior and its 

impact on students and families, the Crete Academy Principal or designee shall develop measures and 

strategies for suicide prevention, intervention, and postvention. 

In developing measures and strategies for use by the Staff and Teachers at Crete Academy, the Principal 

or designee may consult with school health professionals, school counselors, school psychologists, school 

social workers, administrators, other staff, parents/guardians, students, suicide prevention experts, local 

health agencies, mental health specialists, and community organizations. 

Such measures and strategies shall include, but are not limited to: 

1. Staff development on suicide awareness and prevention for teachers, school counselors, and other

district employees who interact with students.

• Refer to attachment A

o Suicide Prevention Awareness for Staff

o Understanding Suicide Myths & Facts

o Self-Injury Awareness



Los Angeles Unified School District 

Student Health and Human Services 
School Mental Health 

333 S. Beaudry Avenue, 29th Floor 
213.241.3841 

smh.lausd.net I ccis.lausd .net 

ATTACHMENT A 

Suicide Prevention Awareness for Staff 
i ) "i 

Suicide is a serious public health problem that takes an enormous toll on families, friends, classmates, co-workers, and communities, 
as well as on our military personnel and veterans. Suicide prevention is the collective effort of all adults that support and work with 
students, including parents/caregivers, families, local community organizations, mental health practitioners, and related professionals. 
The aim is to reduce the incidence of suicide through education, awareness, and services. 

SUICIDE IS PREVENTABLE. 
Suicide Warning Signs 

Warning signs are observable behaviors 
that may signal the presence of suicidal 
thinking. They might be considered "cries 
for help" or "invitations to intervene." 
These warning signs signal the need to 
inquire directly about whether the individual 
has thoughts of suicide. If so, then suicide prevention strategies 
will be required . 

• Feelings of sadness, hopelessness, helplessness 
• Significant changes in behavior, appearance, thoughts, and/or 

feelings 
• Social withdrawal and isolation 
• Suicide threats (direct and indirect) 
• Suicide notes and plans 
• History of suicidal ideation/behavior 
• Self-injurious behavior 
• Preoccupation with death 
• Making final arrangements (e.g., giving away prized 

possessions, posting plans on social media, sending text 
messages to friends) 

Suicide Risk Factors 

While the path that leads to suicidal behavior is long and 
complex and there is no "profile" that predicts suicidal behavior 
with certainty, there are certain risk factors associated with 
increased suicide risk. In isolation, these factors are not signs 
of suicidal thinking. However, when present they signal the 
need to be vigilant for the warning signs of suicide. 

• Access to means (e.g. , firearms, knives, medication) 
• Stressors (e.g., loss, peer relations, school, gender identity 

issues) 
• History of depression, mental illness, or substance/alcohol 

abuse 
• History of suicide in the family or of a close friend 
• History of mental illness in the family 

Here's What You Can Do: 

LISTEN 

• Assess for suicide risk. 
• Listen without judgment. 
• Ask open-ended questions, such as: 

• Tell me what happened? 
• How long have you been feeling this way? 
• Have you thought about suicide? 

PROTECT 

• Take action immediately. 
• Do not leave the student alone. Student should be supervised/ 

monitored by a staff member, not a peer. 
• Consider developing a safety/re-entry plan. 

CONNECT 

• Collaborate with an administor, crisis team member, or the 
Suicide Prevention Liasion(s) at your school site. 

• Contact the Local District School Mental Health Coordinator or 
Mental Health Consultant for consultation and support. 

• Contact Department of Mental Health or law enforcement, as 
needed. 

• Contact the appropriate child protective services agency when 
there is reasonable suspicion of abuse 
(see BUL-1347). 

• Inform the parent/caregiver. 
• Identify a staff member to monitor the student. 

MODEL 

• Remain calm. Establish a safe environment to talk about 
suicide. 

• Be aware of your thoughts, feelings, and reactions as you listen 
without judgment. 

TEACH 

• Provide information and education to parents/caregivers about 
suicide and self-injury. 

• Teach students how to ask for help and identify adults they 
can trust at home and at school. 

• Teach healthy ways to cope with stress, including deep 
breathing, writing/drawing, exercise, or talking. 

• Provide options for school and community resources including 
referrals to professional mental health services. 

Follow the protocols and guidelines in BUL-2637.3 Suicide Prevention, Intervention and Postvention. 



North 
Valley Clinic 
6651 Balboa Blvd., Van Nuys 91406 
Tel: 818-758-2300 I Fax: 818-996-9850 

West 
Crenshaw Wellness Center 
3206 W. 50th St., Los Angeles 90043 
Tel: 323-290-7737 I Fax: 323-290-7713 

Washington Wellness Center 
1555 West 110th St., Los Angeles 90043 
Tel: 323-241-19091 Fax: 323-241-1918 

South 
97th Street School Mental Health Clinic 
Barrett Elementary School 
439 W. 97th St., Los Angeles 90003 
Tel: 323-754-2856 I Fax: 323-754-1843 

San Pedro Clinic 
704 West 8th St., San Pedro 90731 
Tel: 310-832-7545 I Fax: 310-833-8580 

Locke Wellness Center 
316 111th St. , Los Angeles 90061 
Tel: 323-418-1055 I Fax: 323-418-3964 

Carson Wellness Center 
270 East 223rd St., Carson 90745 
Tel: 310-847-7216 I Fax: 310-847-7214 

East 
Bell/Cudahy School Mental Health Clinic 
Ellen Ochoa Learning Center 
7326 S. Wilcox, Cudahy 90201 
Tel: 323-869-1352 I Fax: 323-271-3657 

Ramona Clinic 
231 S. Alma Ave., Los Angeles 90063 
Tel: 323-266-76151 Fax: 323-266-7695 

Gage Wellness Center 
2880 Gage Ave., Huntington Park 90255 
Tel : 323-826-1520 I Fax: 323-826-1524 

Elizabeth LC Wellness Center 
4811 Elizabeth St. , Cudahy 90201 
Tel : 323-271-3650 I Fax: 323-271-3657 

Central 
Belmont Wellness Center 
180 Union Place, Los Angeles 90026 
Tel : 213-241-4451 I Fax: 213-241-4465 

Roybal Clinic 
1200 West Colton St., Los Angeles 90026 
Tel: 213-580-6415 I Fax: 213-241-4465 

For clinic referrals visit: 
smh.lausd.net 

School Mental Health 
(213) 241-3841 

ATTACHMENT A 

Understanding Suicide: Myths & Facts 
To understand why people die by suicide and why so many others attempt to take their own lives, it is 
important to know the facts. Read the facts about suicide below and share them with others. 

Myth: Suicide can 't be prevented. If 

someone is set on taking their own life, 

there is nothing that can be done to stop 

them. 

Fact: Suicide is preventable. The vast 

majority of people contemplating suicide 

don't really want to die. They are seeking 

an end to intense mental and/or physical 

pain . Most have a mental illness. 

Interventions can save lives. 

Myth: Asking someone if they are thinking 

about suicide will put the idea in their 

head and cause them to act on it. 

Fact: When someone you know is in crisis 

or depressed, asking them if they are 

thinking about suicide can actually help. 

By giving a person an opportunity to open 

up and share their troubles you can help 

alleviate their pain and find solutions. 

Myth: Someone making suicidal threats 

won't really do it, they are just looking for 

attention. 

Resources for 
Suicide Prevention 

Resources For Supporting and 
Responding to Students 
For assistance/support, contact your Local 

District School Mental Health Coordinator 

or Mental Health Consultant. 

For consultation, Monday-Friday from 

8am-4:30pm, contact LAUSD School 

Mental Health at (213) 241-3841. 

EMERGENCY INFORMATION / After 
Hours Services 
If you need IMMEDIATE help, call 911. 

Los Angeles School Police Department 

(213) 625-6631 

For a psychiatric emergency, contact the 

Department of Mental Health 24-hour 

ACCESS Center at (800) 854-7771. 

Fact: Those who talk about suicide or 

express thoughts about wanting to die, 

are at risk for suicide and need your 

attention. Most people who die by suicide 

give some indication or warning. Take 

all threats of suicide seriously. Even if 

you think they are just, "crying out for 

help"- it is in fact a cry for help - so 

help. 

Myth: Talk therapy and/or medications 

don't work. 

Fact: Treatment can work. One of the 

best ways to prevent suicide is by getting 

treatment for mental illnesses such as 

depression , bipolar disorder or substance 

abuse and learning ways to solve 

problems. Finding the best treatment can 

take some time; the right treatment can 

greatly reduce the risk of suicide. 

If you or someone you care about is at 
risk for suicide help is available. 

Resources to Distribute to Students & 
Parents/Guardians 
Community Hotlines 
Didi Hirsch Suicide Prevention Hotline 

(877) 727-4747 (24 hours) 
National Suicide Prevention Lifeline 

(800) 273-TALK (8255) (24 hours) 
Trevor Lifeline (866) 488-7386 (24 hours) 
Teen Line (800) 852-8336 (6pm-10pm daily) 

Text and Chat Resources 
Crisis Text Line - Free, 24/7, confidential 

Text LA to 741741 
Crisis Chat (llam-llpm, daily) 

http://www.crisischat.org/chat 
Teen Line - text "TEEN" to 839863 

(6pm-10pm) 

Online Resources 
http://www.didihirsch.org/ 
http:/ /www. thetrevorpro ject. org/ 
http://teenline.org/ 
http://www.afsp.org/understanding-suicide 

Smartphone Apps 
MY3 
Teen Line Youth Yellow Pages 



ATTACHMENT B 

Los Angeles Unified School District 

Student Health and Human Services 
School Mental Health 

333 S. Beaudry Avenue, 29th Floor 
(213) 241-3841 

smh.lausd.net I ccis.lausd.net 

Self-injury is a complex behavior, separate and distinct from suicide that some individuals engage in for various reasons such 
as: to take risks, rebel, reject their parents' values, state their individuality, or merely to be accepted. However, others may injure 
themselves out of desperation or anger to seek attention; to show their feelings of hopelessness and worthlessness; or because they 
have suicidal thoughts. Such individuals may suffer from serious mental health disorders such as depression or Posttraumatic Stress 
Disorder (PTSD). Some young children may resort to self-injurious acts from time to time but often grow out of it. Children with 
an intellectual disability or autism, as well as children who have been abused or abandoned may also show these behaviors. If you 
become aware that a student or someone you know is engaging in self-injurious behavior, take action and get help. 

General Information 
• Self-injury provides a way to manage overwhelming feelings and can be a way to bond with peers (rite of togetherness). 
• Self-injury is defined as intentional tissue damage that can include cutting, severe scratching, pinching, stabbing, puncturing, 

burning, and ripping or pulling skin or hair. 
• Tattoos and body piercings are not usually considered self-injurious behaviors unless they are done with the intention to hurt the body. 
• Individual mental health services (therapy) can be effective when focused on reducing the negative thoughts and environmental 

factors that trigger self-injury. 

Here's What You Can Do: 

LISTEN 
• Assess for suicide risk. 
• Listen without judgment. 
• Ask open-ended questions, such as: 

• Tell me what happened? 
• How long have you been feeling this way? 
• Have you thought about suicide? 

PROTECT 
• Take action immediately and get help. 
• Do not leave the student alone. Student should be 

supervised/monitored by a staff member, not a peer. 
• Consider developing a safety/re-entry plan. 
• Be cautious about giving punishments or negative 

consequences for the self-injurious behavior, as these may 

unintentionally encourage the behavior to continue. 

CONNECT 
• Connect the student with an administrator, crisis team 

member, or the Suicide Prevention Liason(s) at your school 
to access and determine level of risk. 

• Contact the Local District School Mental Health Coordinator 
or Mental Health Consultant for consultation and support. 

• Contact the Department of Mental Health , law enforcement, 
or child protective services, as needed . 

• Inform the parent/caregiver. 
• Identify staff to monitor the student, as needed. 

MODEL 
• Remain calm and establish a safe environment to talk about 

self-injury. 
• Be aware of your thoughts, feelings, and reactions about 

this behavior. 
• Be aware of your tone. Displaying judgment, expressing 

anger or shock can cause the student to feel guilt or shame. 

TEACH 
• Provide information and education to parents/caregivers 

about suicide and self-injury. 
• Teach students how to ask for help and identify adults they 

can trust at home and at school. 
• Teach healthy ways to cope with stress, including deep 

breathing, writing/drawing, exercise, or talking. 
• Provide options for school and community resources, 

including referrals to professional mental health services. 

Follow the protocols and guidelines 
in BUL 2637 .3 Suicide Prevention, 

Intervention and Postvention 

Attachment A



SMH Clinics and 
Wellness Centers 
North 
Valley Clinic 
6651 Balboa Blvd., Van Nuys 91406 
Tel : 818-758-2300 I Fax: 818-996-9850 

West 
Crenshaw Wellness Center 
3206 W. 50th St., Los Angeles 90043 
Tel : 323-290-7737 I Fax: 323-290-7713 

Washington Wellness Center 
1555 West 110th St., Los Angeles 90043 
Tel : 323-241-19091 Fax: 323-241-1918 

South 
97th Street School Mental Health Clinic 
Barrett Elementary School 
439 W. 97th St. , Los Angeles 90003 
Tel : 323-754-2856 I Fax: 323-754-1843 

San Pedro Clinic 
704 West 8th St., San Pedro 90731 
Tel : 310-832-75451 Fax: 310-833-8580 

Locke Wellness Center 
316 111th St., Los Angeles 90061 
Tel : 323-418-1055 I Fax: 323-418-3964 

Carson Wellness Center 
270 East 223rd St., Carson 90745 
Tel : 310-847-7216 I Fax: 310-847-7214 

East 
Bell/Cudahy School Mental Health Clinic 
Ellen Ochoa Learning Center 
7326 S. Wilcox, Cudahy 90201 
Tel : 323-869-1352 I Fax: 323-271-3657 

Ramona Clinic 
231 S. Alma Ave., Los Angeles 90063 
Tel : 323-266-7615 I Fax: 323-266-7695 

Gage Wellness Center 
2880 Gage Ave., Huntington Park 90255 
Tel : 323-826-1520 I Fax: 323-826-1524 

Elizabeth LC Wellness Center 
4811 Elizabeth St. , Cudahy 90201 
Tel : 323-271-3650 I Fax: 323-271-3657 

Central 
Belmont Wellness Center 
180 Union Place, Los Angeles 90026 
Tel : 213-241-44511 Fax: 213-241-4465 

Roybal Clinic 
1200 West Colton St. , Los Angeles 90026 
Tel : 213-580-6415 I Fax: 213-241-4465 

For clinic referrals visit: 
smh.lausd.net 

School Mental Health 
(213) 241-3841 

Signs and Symptoms of Self-Injury 
 

• Frequent or unexplained bruises, scars, cuts, or burns 
• Frequent inappropriate use of clothing designed to conceal wounds (often found 

on the arms, thighs, or abdomen) 
• Unwillingness to participate in activities that require less body coverage 

(swimming, physical education class) 
• Secretive behaviors, spending unusual amounts of time in the bedroom , bathroom, 

or isolated areas 
• Bruises on the neck, headaches, red eyes, ropes/clothing/belts tied in knots (signs 

of the "choking game" ) 
• General signs of depression, social-emotional isolation , and disconnectedness 
• Possession of sharp objects (razor blades, shards of glass, thumb tacks) 
• Evidence of self-injury in drawings, journals, pictures, texts, and social networking 

sites 
• Statements of helplessness, hopeleness, or worthlessness 

Non-Suicidal Self-Injury 
There is a difference between self-injury and suicidal acts, thoughts, and intentions. 
With suicide, there is an intent to die; whereas, with non-suicidal 
self-injury the reasons may include to: 

• Feel emotionally better 
• Express desperation or anger 
• Manage painfu l feelings of current or past trauma 
• Punish oneself 
• Feel pain or relief 
• Have control of one's body 

A professional clinical assessment may be necessary to determine risk. 

What should I do if a student is engaging in self-injurious behavior? 
• Respond immediately • Supervise the student 
• Escort the student to a Crisis Team Member 
• Contact the appropriate child protective agency when there is reasonable suspicion 

of abuse (see BUL-1347) 
EMERGENCY INFORMATION / After Hours Services 
If you need IMMEDIATE help, call 911. 
Los Angeles School Police Department (213) 625-6631. 
For a psychiatric emergency, contact the Department of Mental Health 24-hour 
ACCESS Center at (800) 854-7771. 

Resources for Pa rents/Caregivers 
& Children/Adolescents 
Community Hotlines 
Didi Hirsch Suicide Prevention Hotline 
(877) 727-4747 (24-hour) 

National Suicide Prevention Lifeline 
(800) 273-TALK (8255) (24-hour) 

Trevor Lifeline (866) 488-7386 (24-hour) 
Teen Line (800) 852-8336 {6pm-10pm daily) 

Text and Chat Resources 
Crisis Text Line - Free, 24/7, confidential 

Text LA to 741741 
Crisis Chat (llam-llpm, daily) 

http://www.crisischat.org/chat 

Online Resources 
http://www.didihirsch.org/ 
http://www.thetrevorproject.org/ 
http://teenline.org/ 
http://www.afsp.org/understanding-suicide 

Smartphone Apps 
MY3 
Teen Line Youth Yellow Pages 

Teen Line - text "TEEN" to 839863 (6pm- 10pm) 



2. Instruction to students in problem-solving and coping skills to promote students' mental, emotional, and

social health and well-being, as well as instruction in recognizing and appropriately responding to

warning signs of suicidal intent in others

https://www.suicideispreventable.org/ 

3. Methods for promoting a positive school climate that enhances students' feelings of connectedness with

the school and that is characterized by caring staff and harmonious interrelationships among students

• Crete School Conduct & Core Values – Refer to Attachment B

• Crete Anti-Bullying Policy – Refer to Attachment C

• Positive School Climate – Refer to Attachment D

• Nondiscrimination – Refer to Attachment E

• Zero Tolerance Policy for Harassment/Sexual Harassment/Hate-Motivated Behavior – Refer to

Attachment E
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Crete Academy – Core Values 

Crete Core Values:  

Character: Crete is dedicated to ensuring students have strong character, which means they are 
honest, trustworthy, have integrity, and a strong sense of perseverance. 

Responsibility: Crete students will be taught to take responsibility for their actions. Students 
will learn humility in times of celebration and acceptance in times of failure. 

Excellence: Crete students will do all things with excellence, understanding that they are not 

perfect, but they are always asked to do their best. 

Teachability: Crete students will be taught the growth mindset in order to remain life-long 
learners. This means students will have an understanding that intelligence is not fixed. 

Equality: Crete students will learn to appreciate and embrace the differences of others, 
including but not limited to individuals of different ethnic backgrounds, religious faiths, sexual 
preferences and learning abilities.  
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CRETE ACADEMY MODEL ANTI-BULLYING POLICY 

Crete Academy believes that all students have a right to a safe and healthy school environment.  
The district, schools, and community have an obligation to promote mutual respect, tolerance, and 
acceptance. Crete Academy Board of Directors’ recognizes that a school that is physically and  
emotionally safe and secure for all students promotes good citizenship, increases student attendance 
and engagement, and supports academic achievement. To protect the rights of all students and  
groups for a safe and secure learning environment, the Board of Directors prohibits acts of bullying, 
harassment, and other forms of aggression and violence. Bullying or harassment, like other forms of 
aggressive and violent behaviors, interferes with both a school’s ability to educate its students and a  
student’s ability to learn. All administrators, faculty, staff, parents, volunteers, and students are 
expected to refuse to tolerate bullying and harassment and to demonstrate behavior that is respectful 
and civil. “Bullying” or “harassment” is any gesture or written, verbal, graphic, or physical act  
(Including electronically transmitted acts – i.e., cyber bullying, through the use of internet,  
cell phone, personal digital assistant (pda), computer, or wireless handheld device, currently  
in use or later developed and used by students) that: 

• is reasonably perceived as being dehumanizing, intimidating, hostile,
humiliating, threatening, or otherwise likely to evoke fear of physical harm or
emotional distress; n is directed at one or more pupils;

• is conveyed through physical, verbal, technological or emotional means;

• Substantially interferes with educational opportunities, benefits, or programs
of one or more pupils;

• adversely affects the ability of a pupil to participate in or benefit from the school
district’s or public school’s educational programs or activities by placing the pupil
in reasonable fear of physical harm or by causing emotional distress; and,

• is based on a pupil’s actual or perceived distinguishing characteristic (see
above), or is based on an association with another person who has or is
perceived to have any of these characteristics.

Crete Academy will not tolerate behavior that infringes on the safety of any student. A student 
shall not intimidate, harass, or bully another student through words or actions. Such behavior  
includes: direct physical contact, such as hitting or shoving; verbal assaults, such as teasing or  
name-calling; and social isolation or manipulation. Any electronic forms of the above behavior 
through means of phone, computer or social media is considered cyber-bullying and will be  
treated the same as in-person bullying.   

Crete Academy expects students and/or staff to immediately report incidents of bullying to the  
principal or designee. Staff who witness such acts take immediate steps to intervene when safe to 
do so. Each complaint of bullying should be promptly investigated. This policy applies to students 
on school grounds, while traveling to and from school or a school-sponsored activity, during the 
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lunch period, whether on or off campus, and during a school-sponsored activity. 

To ensure bullying does not occur on school campuses, Crete Academy will provide staff  
development training in bullying prevention and cultivate acceptance and understanding in 
all students and staff to build each school's capacity to maintain a safe and healthy learning 
environment.  

Teachers should discuss this policy with their students in age-appropriate ways and should assure 
them that they need not endure any form of bullying. Students who bully are in violation of this 
policy and are subject to disciplinary action up to and including expulsion.  

Crete Academy has a Student Code of Conduct to be followed by every student while on school 
grounds, or when traveling to and from school or a school-sponsored activity, and during lunch  
period, whether on or off campus.  

The Student Code of Conduct includes, but is not limited to: 

• Any student who engages in bullying may be subject to disciplinary action up to and including
expulsion.

• Students are expected to immediately report incidents of bullying to the principal or designee.

• Students can rely on staff to promptly investigate each complaint of bullying in a thorough and
confidential manner.

• If the complainant student or the parent of the student feels that appropriate resolution of the
investigation or complaint has not been reached, the student or the parent of the student should
contact the principal or the Office of Student Services. The school system prohibits retaliatory
behavior against any complainant or any participant in the complaint process.

The procedures for intervening in bullying behavior include, but are not limited, to the following: 

• All staff, students and their parents will receive a summary of this policy prohibiting intimidation
and bullying: at the beginning of the school year, as part of the student handbook
and/or information packet, as part of new student orientation, and as part of the school system's
notification to parents.

• The school will make reasonable efforts to keep a report of bullying and the results of
investigation confidential.

• Staff who witness acts of bullying shall take immediate steps to intervene when safe to do so.
People witnessing or experiencing bullying are strongly encouraged to report the incident;
such reporting will not reflect on the target or witnesses in any way.

Consequences for a student who commits an act of bullying and harassment shall vary in 
method and severity according to the nature of the behavior, the developmental age of 
the student, and the student’s history of problem behaviors and performance, and must 
be consistent with the Governing Board’s approved discipline policy. Remedial measures 
shall be designed to: correct the problem behavior; prevent another occurrence of the 

behavior; and protect the victim of the act. Effective discipline should employ a school-
wide approach to adopt a rubric of bullying offenses and the associated consequences. 

The consequences and remedial measures may include, but are not limited to, the 
examples listed below: 
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Examples of Consequences 

• Participation in a guided reflection process designed to teach alternative behavior
• Temporary removal from the classroom
• Loss of privileges

• Classroom or administrative detention
• In-school suspension during the school week
• Out-of-school suspension
• Legal action
• Expulsion

The Crete Academy Board of Directors prohibits any person from falsely accusing 
another as a means of bullying or harassment. The consequences and appropriate 
remedial action for a person found to have falsely accused another as a means of bullying 
or harassment may range from positive behavioral interventions up to and including 
suspension or expulsion. 

Student Conflict Resolution Policy 

Crete Academy believes that all students have a right to a safe and healthy school environment. Part  
of a healthy environment is the freedom to openly disagree. With this freedom comes the 
responsibility to discuss and resolve disagreements with respect for the rights and opinions of others. 

To prevent conflict, Crete Academy will incorporate conflict resolution education and  
problem-solving techniques into the curriculum and campus programs. This is an important 
step in promoting respect and acceptance, developing new ways of communicating,  
understanding, and accepting differing values and cultures within the school community 
and helps ensure a safe and healthy learning environment  

Crete Academy will provide training to develop the knowledge, attitudes, and skills students  
need to choose alternatives to self-destructive, violent behavior and dissolve interpersonal and 
intergroup conflict. Each school will adopt a Student Code of Conduct to be followed by  
every student while on school grounds, when traveling to and from school or a  
school-sponsored activity, and during lunch period, whether on or off campus.  

The Student Code of Conduct includes, but is not limited to, the following: 

• Students are to resolve their disputes without resorting to violence.
• Students, especially those trained in conflict resolution and peer mediation, are encouraged

to help fellow students resolve problems peaceably.
• Students can rely on staff trained in conflict resolution and peer mediation strategies to

intervene in any dispute likely to result in violence.
• Students needing help in resolving a disagreement, or students observing conflict may

contact an adult or peer mediators (classroom, wellness center, support staff, main office).
• Students involved in a dispute will be referred to a conflict resolution or peer mediation

session with trained adult or peer mediators. Staff and mediators will keep the discussions
confidential.

• Conflict resolution procedures shall not supplant the authority of staff to act to prevent violence,
ensure campus safety, maintain order, and discipline students.
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Teacher assesses student 
behavior 

Minor
- Containable and not dangerous

low/medium impact on learning environment
- not likely to involve student distress

Major
-involves danger/ risk

-involves high levels of distress or conflict
environment

-learning environment disrupted in a serious manner
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TIER 3- FEW STUDENTS- EXCESSIVE REPITITION OF BEHAVIORS THAT 
VIOLATE THE INTEGRITY OF THE LEARNING ENVIRONMENT 
-SEND STUDENT WITH A REFERRAL TO APPROPRIATE STAFF

-NOTIFY APPROPRIATE STAFF OF  STUDENT  (ESCORT STUDENT TO OFFICE)
-Appropriate staff will decide appropriate consequence

Teacher will document a detailed account  of  incident and ensure to contact 
the parent by end of day.

TIER 2- SOME STUDENT- REPEATED BEHAVIORS THAT VIOLATE THE INTEGRITY OF THE 
LEARNING ENVIRONMENT

-STERN REDIRECT WITH CLEAR  CONSEQUENCE
-SEND STUDENT TO REFLECTION CORNER WITH WORKSHEET (15 MIN MAX)

-DOCUMENT BEHAVIOR AND CONTACT PARENT
-SEND TO WELLNESS

Tier 1- ALL STUDENTS - AGE APPROPRIATE BEHAVIORS
-NONVERBAL/STERN REDIRECTS

-POSITIVELY FRAMED REMINDERS
-DOJO REPORTS

-GENERAL CLASSROOM MANAGEMENT

Att

Att
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Student Behavior Process 

1. Warning
2. Classroom Management Tool (Color Chart, Table points, removal of break minutes)

3. Break outside of classroom with reflection sheet
4. Call to wellness for support

5. Fully completed incident report

Wellness Center Classroom Dean 
• Mental Health Concern
• Possible Domestic abuse
• Housing concern
• Sexual

Harassment/Inappropriate
touching (victim or
perpetrator)

• Social/Emotional abuse
(victim or perpetrator)

• Anger/Aggression
• Death in family
• Excessive sleeping in

class (inability to stay
awake)

• Food/Nutrition Needs
supercede what is
currently offered by
school

• Not participating in class
• Conflict with another student
• Yelling across the classroom
• Incorrect use of classroom equipment
• Name-calling
• Throwing objects in class
• Non-aggressive non-academic language
• Bullying

• Threats to others
• Weapons
• Drug or alcohol use
• Blatant defiance
• Stealing
• Vandalism
• Disrespecting

teacher/staff
• Uniform Violations
• Wrestling/horse

playing
• Verbally/physically

abusive
• Fighting
• Violation of Crete

school rules
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Tier 2- ALL STUDENTS  REPEATED 
BEHAVIORS THAT VIOLATE THE INTEGRITY 

OF THE LEARNING ENVIRONMENT
STERN REDIRECT WITH CLEAR CONSEQUENCE
SEND STUDENT TO REFLECTION CORNER WITH 

WORKSHEET (15 MIN MAX)
DOCUMENT BEHAVIOR AND CONTACT PARENT

SEND TO WELLNESS

Tier 1- ALL STUDENTS - AGE APPROPRIATE BEHAVIORS
NONVERBAL/STERN REDIRECTS

POSITIVELY FRAMED REMINDERS
DOJO REPORTS

GENERAL CLASSROOM MANAGEMENT
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SEXUAL HARASSMENT POLICY 

Crete Academy desires to maintain an academic and work environment in which all 
employees, students, and volunteers are treated with respect and dignity. A vital element of 
this atmosphere is the School’s commitment to equal opportunities and the prohibition of 
discriminatory practices. The School’s prohibition against discriminatory practices includes 
prohibitions against sexual harassment, or any other form of harassment based on actual or 
perceived disability, gender, gender identity, gender expression, nationality, race or ethnicity, 
religion, religious affiliation, sexual orientation, or any other characteristic that is contained 
in the definition of hate crimes in the California Penal Code. The School forbids sexual 
harassment, or any other form of illegal harassment, of any employee, student, volunteer or 
visitor. The School will not tolerate sexual harassment, or any other form of illegal 
harassment by any of its employees, students, volunteers or agents. 

Educational Environment 

Within the educational environment, sexual harassment is prohibited between students, and 
between employees or agents/non-employees (such as contract employees, service 
providers, or volunteers) and students. 

Work Environment 

Within the work environment, sexual harassment is prohibited between supervisors and 
employees, between employees, and between agents/non-employees (such as contract 
employees, service providers, or volunteers) and employees. 

DEFINITION OF SEXUAL HARASSMENT 

Sexual harassment occurs when unwelcome sexual advances, requests for sexual favors, and 
other verbal or physical conduct of a sexual nature are: 

1. made either explicitly or implicitly a term or condition of an individual's
educational status or employment;
2. used as a basis for educational or employment decisions affecting such individual;
or
3. has the purpose or effect of unreasonably interfering with an individual's
educational or work performance or creating an intimidating, hostile or offensive
educational or working environment.

The following acts are considered sexual harassment, may be unlawful and will not be 
tolerated at Crete Academy: 

1. Making unsolicited written, verbal, physical and/or visual contact with sexual
overtones.

• Written examples include but are not limited to: suggestive or obscene letters,
notes, and invitations.

• Verbal examples include, but are not limited to: derogatory comments,
innuendos, slurs, jokes, and epithets.
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• Physical examples include, but are not limited to: assault, touching, impeding,
or blocking movement.

• Visual examples include, but are not limited to: leering, gestures, display of
sexually suggestive objects or pictures, cartoons, or posters.

2. Continuing to express sexual interest after being informed that the interest is
unwelcome.

• Reciprocal attraction between appropriate parties is not considered sexual
harassment

3. Making reprisals, threats of reprisal, or implied threats of reprisal following a
negative response.

• For example, within the work environment, either implying or actually
withholding support for an appointment, promotion, or change of
assignment; suggesting a poor performance report will be prepared, or
suggesting probation will be failed.

• For example, within the educational environment either implying or
actually, withholding grades earned or deserved; suggesting a “bad” report
card; or suggesting a call will be made or letter sent home to the parent 
alleging “bad” behavior 

4. Within the work environment, engaging in implicit or explicit coercive sexual
behavior, which is used to control, influence, or affect the career, salary, and/or
work environment of another employee.

5. Within the educational environment, engaging in implicit or explicit coercive
sexual behavior that is used to control, influence, or affect the educational
opportunities, grades, and/or learning environment of a student.

• Offering favors or educational or employment benefits, such as grades or
promotions, favorable performance evaluations, favorable assignments,
favorable duties or shifts, recommendations, reclassification, etc. in exchange
for sexual favors.

• Any expression of sexual interest between adults and students, regardless of
reciprocity is considered inappropriate and shall be subject to discipline
under applicable state law.
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4. The provision of information to parents/guardians regarding risk factors and warning signs of suicide,
the severity of the suicide problem among youth, the district's suicide prevention curriculum, basic steps
for helping suicidal youth, and/or school and community resources that can help youth in crisis

• Refer to Attachment F
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5. Encouragement for students to notify appropriate school personnel or other adults when they are
experiencing thoughts of suicide or when they suspect or have knowledge of another student's suicidal
intentions

https://www.suicideispreventable.org/ 

6. Crisis intervention procedures for addressing suicide threats or attempts

• Crete Risk Assessment – Refer to Attachment G

7. Counseling and other postvention strategies for helping students, staff, and others cope in the aftermath
of a student's suicide

As appropriate, these measures and strategies shall specifically address the needs of students who are at 
high risk of suicide, including, but not limited to, students who are bereaved by suicide; students with 
disabilities, mental illness, or substance use disorders; students who are experiencing homelessness or 
who are in out-of-home settings such as foster care; and students who are lesbian, gay, bisexual, 
transgender, or questioning youth. 

The Board shall review, and update as necessary, this policy at least every five years. 

Refer to Attachment H



2022-2023 School Year 

SUICIDE RISK ASSESSMENT PROTOCOL 

1. If student presents with Suicidal Ideation, please escort to Wellness Center

2. Suicide Assessment will be conducted by Wellness Staff

o Utilize "Suicide Risk Assessment Tool" Worksheet

o Establish level of risk (Unknown Risk, Low Risk, Moderate Risk, High risk)

* If high risk please contact Director of Wellness, and or Mr. Mitchell or Mrs.

Mitchell, Parent/Guardian and PET/PMRT 

1-800-854-7771*

If low risk, please continue with steps below: 

3. Develop Safety Plan

o Utilize "How to Keep yourself Safe" worksheet

4. Inform Staff

o Send email of incident to Wellness Director, School Dean, School Principal,
and Field Supervisor

5. Contact Parent/Guardian

o Review safety plan with Parent/Guardian

o Inquire if student receives Mental Health Services with outside agency

o Consult if possible, with outside Therapist to inform of incident

6. Document incident in progress notes

7. Follow up with student as needed

Rev 1/2019 
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SUICIDE RISK ASSESSMENT TOOL 
Student Name/DOB.: Location: Date: _ 

The purpose of this checklist is to determine a student's level of suicide risk. The assessing party should be the administrator/ 
designee or school site crisis team member(s). 

DIRECTIONS: For the items with the ASK specification, please directly pose these questions to the student. Take note of the 
student's responses in the space provided and mark the check boxes, as appropriate. The • indicates Unable to Assess. The items 
with the ASSESS specification should not be asked directly, but rather explored by the assessing party to gather additional 
background information. Gathering of additional information may also include interviewing other involved individuals, reviewing 
student history, and referring to other data gathering sources (i.e. MiSIS, iSTAR, teacher reports/observations). 

,. 
, . ., .  - . . . - - 

ASSESSMENT QUESTIONS   .,

1.  Current
Problem/
Situation

ASK: Tell me what happened. 

2. Current Ideation ASK: Are you thinking about suicide/killing yourself now? Yes No 

ASK: How long have you been feeling this way? 

3. Communication
of Intent

ASSESS: Has the student communicated directly or indirectly ideas or intent to harm/kill 
themselves? (Communications may be verbal, non-verbal, electronic, written. Please note 
that electronic communications may include texting and social media.) 
Indicate what was said and how this was communicated. 

Yes No 

ASK: Have you ever shared your thoughts about suicide with anyone else? 
 Yes 

No 

ASK: To whom? What did they say when you told them? 

4. Plan ASK: Do you have a plan to harm/kill yourself now? 
Yes No 

ASK: What is your plan? 

5. Means and
Access

ASK: Do you have access to weapons, guns, med cation? 
Yes No 

ASSESS: Does the student have the means/access to kill themselves? 
Yes No

ASSESS: Indicate means and access.  

6. Past Id eation ASK: Have you ever had thoughts of suicide in the past? 
Yes No

ASK: How long ago? Tell me what happened then. 
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7. Previous
Attempts

ASK: Have you ever tried to kill yourself? 
Yes No

ASK: How long ago? 

ASK: What did you do? What happened? 

8. Changes in Mood
/ Behavior

ASK: In the past year, have you everfelt so sad that you stopped doing things you usually do 
or things that you enjoy? Yes No 

ASK: What are the activities you no longer do? 

ASSESS: Has the student demonstrated abrupt changes in behavior s? Describe. 
Yes  No 

ASSESS: Has the student demonstrated recent, dramatic changes in mood and/or 
appearance? Describe. Yes No 

9. Stressors ASK: Has anyone close to you ever died by suicide? Who? How long ago? How? 
Yes No  

ASK: Has someone close to you died recently or have you been separated from someone 
who is important to you? (e.g., death, parent separation/divorce, relation ship breakup) Yes No 

ASK: Has anything stressful/traumatic happened to you? (e.g. domestic violence, 
community violence, natural disaster) Yes No 

ASK: Have you experienced victimization or been the target of bullying/harassment/ 
discrimination? Describe. Yes No 

10 . Mental Illness ASSESS: Does the student have a history of mental illness (e.g. depression, conduct or 
anxiety disorder)? Yes No 

11. Substance Use ASK: Do you use alcohol or drugs? Which ones? How often? How much? 
Yes No

12 . Protective 
Factors 

ASK: Do you have an adult at school that you can go to for help? 
Yes No□

ASK: Do you have an adult outside of school, such as at home or in the community, that you 
can go to for help? Yes  No  
ASK: What are your plans for  thefuture? 

Yes No 

ASSESS: Can the student readily name plans for the future, indicating a reason to live? 
Yes 

 
No 
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ASSESSMENT RESULTS: 

I 

I 

I 

Please refer to BUL-2637.2, Section IV for guidelines on determining an appropriate follow-up/re-entry plan 
and for protocol on documenting actions in RARD on iSTAR. 

RISK LEVEL/DEFINITION WARNING SIGNS MAY INCLUDE: 

No Known Current Risk 

No known current evidence of suicidal 
ideation 

• No known history of suicidal ideation/behavior or self-injurious
behavior

• No current evidence of depressed mood/affect. For example,
statement made was a figure of speech, intended as a joke, or was a
repetition of song lyrics or movie script.

Low Risk 

Does not pose imminent danger to self; 
insufficient evidence for suicide risk. 

• Passing thoughts of suicide; evidence of thoughts may be found in
notebooks, internet postings, drawings

• No plan
• No history of previous attempts
• No means or access to weapons
• No recent losses
• No alcohol/substance abuse
• Support system is in place
• May have some depressed mood/affect
• Sudden changes in personality/behavior (e.g., distracted, hopeless,

academically disengaged)
Moderate Risk 

May pose imminent danger to self, but 
there is insufficient evidence to 
demonstrate a viable plan of action to do 

• Thoughts of suicide
• Some details indicating a plan for suicide
• Unsure of intent
• History of self-injurious behavior
• History of previous attempts and/or hospitalization
• Difficulty naming future plans or feeling hopeful
• History of substance use or current intoxication
• Recent trauma (e.g., loss, victimization)

harm.

I  
High Risk

Poses imminent danger to self with a viable 
plan to do harm; exhibits extreme or 
persistent inappropriate behaviors; may 
qualify for hospitalization. 

• Current thoughts of suicide
• Plan with specifics - indicating when, where and how
• Access to weapons or means in hand
• Making final arrangements (e.g., giving away prized possessions, good -

bye messages in writing, text, or on social networking sites)
• History of previous attempts or hospitalization
• Isolated and withdrawn
• Current sense of hopelessness
• No support system
• Currently abusing alcohol/substances
• Mental health history
• Recent trauma (e.g., loss, victimization)
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How to Keep Yourself Safe 
1. 

2. 

3. 

Step 2 Internal Coping Strategies: What can you do on your own, to take your mind off of your problems? 

1. 

2. 

3. 

Step 3 What people and social setting take your mind off of your suicidal thoughts? 

1. Name Phone 

2. Name 

3. Name 

4. Places

Phone 

Phone 

Step 4 What people can you ask for help, who you can tell about your thoughts? 

1. Name Phone 

2. Name 

3. Name 

Phone 

Phone 

Step 5 What professionals or agencies can you contact during a crisis? 

Clinician Name Phone Pager/Emergency# 

Clinician Name 

Local Urgent Care Services 

Address 

Local Emergency Department 

Address 

Phone Pager/Emergency# 

Phone 

Phone 

Suicide Hotline: Los Angeles and Orange Counties 1-877-727-4747 Nationwide 1-800-273-8255 

Step 6 How can you make your environment safer by removing items you might use to hurt yourself? 

1. 

2. 

What gives you hope: 
Adapted From Safety Plan Treabnent Manual to Reduce Suicide Risk: Veteran Version (Stanley & Brown, 2008) 

Toll Free in Los Angeles and Orange Counties 
Suicide Prevention Center 

24 Hour Crisis Linewww.suicidepreventioncenter.org 
1.877.7CRISIS 

1.877.727.4747 
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Crisis Lines 
National Suicide Prevention Lifeline (24-hour hotline) – (800) 273-8255 and (800) 273-
TALK 
 
California Youth Crisis Line (24-hours hotline, bilingual) – (800) 843-5200 
 
Trevor Project (24-hour hotline) (866) 4-U-TREVOR and (866) 488-7386 
 
Teen Line (6PM-10PM) – (800) 852-8336 and (800) TLC-TEEN 
 
Parents, Families and Friends of Lesbian & Gays - (PFLAG) Helpline – (888) 735-2488 
 
 
 
 
 
 



 
 

34 
1/21/2023 

SEXUAL HARASSMENT POLICY 
 

Crete Academy desires to maintain an academic and work environment in which all 
employees, students, and volunteers are treated with respect and dignity. A vital element of 

on of 

prohibitions against sexual harassment, or any other form of harassment based on actual or 
perceived disability, gender, gender identity, gender expression, nationality, race or ethnicity, 
religion, religious affiliation, sexual orientation, or any other characteristic that is contained 
in the definition of hate crimes in the California Penal Code. The School forbids sexual 
harassment, or any other form of illegal harassment, of any employee, student, volunteer or 
visitor. The School will not tolerate sexual harassment, or any other form of illegal 
harassment by any of its employees, students, volunteers or agents. 

 
Educational Environment 

 

Within the educational environment, sexual harassment is prohibited between students, and 
between employees or agents/non-employees (such as contract employees, service 
providers, or volunteers) and students. 

 
Work Environment 

 

Within the work environment, sexual harassment is prohibited between supervisors and 
employees, between employees, and between agents/non-employees (such as contract 
employees, service providers, or volunteers) and employees. 

 
DEFINITION OF SEXUAL HARASSMENT 

 

Sexual harassment occurs when unwelcome sexual advances, requests for sexual favors, and 
other verbal or physical conduct of a sexual nature are: 

 
1. made either explicitly or implicitly a term or condition of an individual's 
educational status or employment;
2. used as a basis for educational or employment decisions affecting such individual; 
or 
3. has the purpose or effect of unreasonably interfering with an individual's 
educational or work performance or creating an intimidating, hostile or offensive 
educational or working environment. 

 
The following acts are considered sexual harassment, may be unlawful and will not be 
tolerated at Crete Academy:

 
1. Making unsolicited written, verbal, physical and/or visual contact with sexual 
overtones.

 Written examples include but are not limited to: suggestive or obscene letters, 
notes, and invitations. 

 Verbal examples include, but are not limited to: derogatory comments, 
innuendos, slurs, jokes, and epithets. 
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 Physical examples include, but are not limited to: assault, touching, impeding, 
or blocking movement. 

 Visual examples include, but are not limited to: leering, gestures, display of 
sexually suggestive objects or pictures, cartoons, or posters. 

 
2. Continuing to express sexual interest after being informed that the interest is 
unwelcome. 

 Reciprocal attraction between appropriate parties is not considered sexual 
harassment 

 
3. Making reprisals, threats of reprisal, or implied threats of reprisal following a 
negative response. 

For example, within the work environment, either implying or actually 
withholding support for an appointment, promotion, or change of 
assignment; suggesting a poor performance report will be prepared, or 
suggesting probation will be failed. 

 For example, within the educational environment either implying or
actually, 
card; or suggesting a call will be made or letter sent home to the parent 

 
 

4. Within the work environment, engaging in implicit or explicit coercive sexual 
behavior, which is used to control, influence, or affect the career, salary, and/or 
work environment of another employee. 

 
5. Within the educational environment, engaging in implicit or explicit coercive 
sexual behavior that is used to control, influence, or affect the educational 
opportunities, grades, and/or learning environment of a student. 

 Offering favors or educational or employment benefits, such as grades or 
promotions, favorable performance evaluations, favorable assignments, 
favorable duties or shifts, recommendations, reclassification, etc. in exchange 
for sexual favors. 

 Any expression of sexual interest between adults and students, regardless of 
reciprocity is considered inappropriate and shall be subject to discipline 
under applicable state law.

 
COMPLAINT AND REPORTING PROCEDURE 

 
Process 

 
Any student, employee, or agent who believes he or she has been sexually harassed by an 
employee, agent, or student of the School, should promptly report the facts of the 
incident(s) and the name of the individual involved to an adult staff member with whom 
they feel comfortable, and that person shall report the incident to the Chief Operations 

is the COO, the person can report the incident to 
the Chief Executive Officer. A written report of the alleged incident will be developed by the 
COO or by the Chief Executive Officer. A copy of the report, along with a copy of this 
policy, shall be mailed to the parent of the student who initiated the complaint. All staff, 



 

 

 

 

 
4. The provision of information to parents/guardians regarding risk factors and warning signs of suicide, 

the severity of the suicide problem among youth, the district's suicide prevention curriculum, basic steps 

for helping suicidal youth, and/or school and community resources that can help youth in crisis  

 

 

• Refer to Attachment F 
 

 

 

 

 
 

 

 
 

 

 

 
 

 

 
 

 

 
 

 

 

 
 

 

 
 

 

 
 

 

 

 
 

 

 
 

 

 

 
 

 

 
 

 

 







 

 

 
 

 

 

 
5. Encouragement for students to notify appropriate school personnel or other adults when they are 

experiencing thoughts of suicide or when they suspect or have knowledge of another student's suicidal 

intentions 
 

https://www.suicideispreventable.org/ 

 
 

 
6. Crisis intervention procedures for addressing suicide threats or attempts 

 

• Crete Risk Assessment – Refer to Attachment G 

 
7. Counseling and other postvention strategies for helping students, staff, and others cope in the aftermath 

of a student's suicide 
 

 

 

 

 

As appropriate, these measures and strategies shall specifically address the needs of students who are at 

high risk of suicide, including, but not limited to, students who are bereaved by suicide; students with 

disabilities, mental illness, or substance use disorders; students who are experiencing homelessness or 

who are in out-of-home settings such as foster care; and students who are lesbian, gay, bisexual, 

transgender, or questioning youth. 

 
The Board shall review, and update as necessary, this policy at least every five years. 

 
 

 

 

 
 

 

 
 

 

 
 

 

 

 
 

 

 
 

 

 



 

 

 

                                                           

2022-2023 School Year 

 

SUICIDE RISK ASSESSMENT PROTOCOL 

 
1. If student presents with Suicidal Ideation, please escort to Wellness Center 

 

2. Suicide Assessment will be conducted by Wellness Staff 

o Utilize "Suicide Risk Assessment Tool" Worksheet 

o Establish level of risk (Unknown Risk, Low Risk, Moderate Risk, High risk) 

 

* If high risk please contact Director of Wellness, and or Mr. Mitchell or Mrs. 

Mitchell, Parent/Guardian and PET/PMRT 

1-800-854-7771* 

 
If low risk, please continue with steps below: 

3. Develop Safety Plan 

o Utilize "How to Keep yourself Safe" worksheet 

 

4. Inform Staff 

o Send email of incident to Wellness Director, School Dean, School Principal, 

and Field Supervisor 

 
5. Contact Parent/Guardian 

o Review safety plan with Parent/Guardian 

o Inquire if student receives Mental Health Services with outside agency 

o Consult if possible, with outside Therapist to inform of incident 

 

6. Document incident in progress notes 

 

7. Follow up with student as needed 
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SUICIDE RISK ASSESSMENT TOOL 

Student Name/DOB.: Location:   

 
 

Date:  _ 

 

The purpose of this checklist is to determine a student's level of suicide risk. The assessing party should be the administrator/ 

designee or school site crisis team member(s). 

 
DIRECTIONS: For the items with the ASK specification, please directly pose these questions to the student. Take note of the 

student's responses in the space provided and mark the check boxes, as appropriate. The • indicates Unable to Assess. The items 

with the ASSESS specification should not be asked directly, but rather explored by the assessing party to gather additional 

background information. Gathering of additional information may also include interviewing other involved individuals, reviewing 

student history, and referring to other data gathering sources (i.e. MiSIS, iSTAR, teacher reports/observations). 
 

  
 
,. 

, . ., .  - . . . - - 
ASSESSMENT QUESTIONS 

 
 
 

., 

  

1.  Current 

Problem/ 

Situation 

ASK: Tell me what happened. 

2. Current Ideation ASK: Are you thinking about suicide/killing yourself now? 
  

Yes 

 

No  

ASK: How long have you been feeling this way? 

3. Communication 

of Intent 

ASSESS: Has the student communicated directly or indirectly ideas or intent to harm/kill 

themselves? (Communications may be verbal, non-verbal, electronic, written. Please note 

that electronic communications may include texting and social media.) 

Indicate what was said and how this was communicated. 

Yes 

 
 
 
No  

ASK: Have you ever shared your thoughts about suicide with anyone else? 
 

 Yes 

 
No  

ASK: To whom? What did they say when you told them? 

4. Plan ASK: Do you have a plan to harm/kill yourself now? 
Yes No  

ASK: What is your plan?   

5. Means and 

Access 

ASK: Do you have access to weapons, guns, med cation?  

Yes 

 
No 

 
 

ASSESS: Does the student have the means/access to kill themselves?  

Yes 

 
No  

ASSESS: Indicate means and access.   

6. Past Id eation ASK: Have you ever had thoughts of suicide in the past?  
Yes 

 
No 

 

ASK: How long ago? Tell me what happened then. 
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7. Previous 

Attempts 

ASK: Have you ever tried to kill yourself?  
Yes 

 
No 

 
 

ASK: How long ago? 

ASK: What did you do? What happened? 

    
8. Changes in Mood 

/ Behavior 

ASK: In the past year, have you everfelt so sad that you stopped doing things you usually do 

or things that you enjoy? 

 

Yes 

 
No  

ASK: What are the activities you no longer do? 

ASSESS: Has the student demonstrated abrupt changes in behavior s? Describe. 
Yes 

 
   No 
 

 

 
ASSESS: Has the student demonstrated recent, dramatic changes in mood and/or 

appearance? Describe. 

 
Yes 

 

  

 
No 

 

 

 

9. Stressors ASK: Has anyone close to you ever died by suicide? Who? How long ago? How?  

Yes  
 
No  

 

ASK: Has someone close to you died recently or have you been separated from someone 

who is important to you? (e.g., death, parent separation/divorce, relation ship breakup) 

 
Yes 

 

  

 
No 

 

 

 

ASK: Has anything stressful/traumatic happened to you? (e.g. domestic violence, 

community violence, natural disaster) 

 
Yes 

 

  

 
No 

  
  

ASK: Have you experienced victimization or been the target of bullying/harassment/ 

discrimination? Describe. 

 

Yes 

  
 

No  

10 . Mental Illness ASSESS: Does the student have a history of mental illness (e.g. depression, conduct or 

anxiety disorder)? 

 

Yes 

 
 
No 

 

11. Substance Use ASK: Do you use alcohol or drugs? Which ones? How often? How much? 
Yes 

   No  

12 . Protective 

Factors 

ASK: Do you have an adult at school that you can go to for help? 
 
 
Yes 

 
No □  

ASK: Do you have an adult outside of school, such as at home or in the community, that you 

can go to for help? 

 
 
Yes  

 
No 

 
 

ASK: What are your plans for  thefuture?  
Yes 

 
No 

 

ASSESS: Can the student readily name plans for the future, indicating a reason to live? 
Yes 

 
 
No  
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ASSESSMENT RESULTS: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
I 

I 

 
 

I 

 

 
Please refer to BUL-2637.2, Section IV for guidelines on determining an appropriate follow-up/re-entry plan 

and for protocol on documenting actions in RARD on iSTAR. 

RISK LEVEL/DEFINITION WARNING SIGNS MAY INCLUDE: 

No Known Current Risk 

No known current evidence of suicidal 

ideation 

• No known history of suicidal ideation/behavior or self-injurious 
behavior 

• No current evidence of depressed mood/affect. For example, 
statement made was a figure of speech, intended as a joke, or was a 
repetition of song lyrics or movie script. 

 Low Risk 

Does not pose imminent danger to self; 

insufficient evidence for suicide risk. 

 

• Passing thoughts of suicide; evidence of thoughts may be found in 
notebooks, internet postings, drawings 

• No plan 
• No history of previous attempts 
• No means or access to weapons 
• No recent losses 
• No alcohol/substance abuse 
• Support system is in place 
• May have some depressed mood/affect 
• Sudden changes in personality/behavior (e.g., distracted, hopeless, 

academically disengaged) 

 

 Moderate Risk 

May pose imminent danger to self, but 

there is insufficient evidence to 

demonstrate a viable plan of action to do 

• Thoughts of suicide 
• Some details indicating a plan for suicide 
• Unsure of intent 
• History of self-injurious behavior 
• History of previous attempts and/or hospitalization 
• Difficulty naming future plans or feeling hopeful 
• History of substance use or current intoxication 
• Recent trauma (e.g., loss, victimization) 

harm. 

I
' 
High Risk 

Poses imminent danger to self with a viable 

plan to do harm; exhibits extreme or 

persistent inappropriate behaviors; may 

qualify for hospitalization. 

• Current thoughts of suicide 
• Plan with specifics - indicating when, where and how 
• Access to weapons or means in hand 
• Making final arrangements (e.g., giving away prized possessions, good - 

bye messages in writing, text, or on social networking sites) 
• History of previous attempts or hospitalization 
• Isolated and withdrawn 
• Current sense of hopelessness 
• No support system 
• Currently abusing alcohol/substances 
• Mental health history 
• Recent trauma (e.g., loss, victimization) 

 



 

 

How to Keep Yourself Safe 
 

 

1.  

2. 

3. 

 
Step 2 Internal Coping Strategies: What can you do on your own, to take your mind off of your problems? 

1. 

2. 

3. 

 
Step 3 What people and social setting take your mind off of your suicidal thoughts? 

1. Name Phone 

2. Name 

3. Name 

4. Places 

 

Phone 

Phone 

 

Step 4 What people can you ask for help, who you can tell about your thoughts? 

1. Name Phone 

2. Name 

3. Name 

 

Phone 

Phone 

 

Step 5 What professionals or agencies can you contact during a crisis? 

Clinician Name Phone 

 

 
Pager/Emergency# 

Clinician Name 

Local Urgent Care Services 

Address 

Local Emergency Department 

Address 

Phone Pager/Emergency# 

Phone 

 

Phone 

Suicide Hotline: Los Angeles and Orange Counties 1-877-727-4747 Nationwide 1-800-273-8255 

 

Step 6 How can you make your environment safer by removing items you might use to hurt yourself?  

1. 

2. 

What gives you hope: 
Adapted From Safety Plan Treabnent Manual to Reduce Suicide Risk: Veteran Version (Stanley & Brown, 2008) 

 

Toll Free in Los Angeles and Orange Counties 

Suicide Prevention Center 

24 Hour Crisis Linewww.suicidepreventioncenter.org 

 

1.877.7CRISIS 
1.877.727.4747 



























































































































































Crisis Lines 
National Suicide Prevention Lifeline (24-hour hotline) – (800) 273-8255 and (800) 273-
TALK 

 
California Youth Crisis Line (24-hours hotline, bilingual) – (800) 843-5200 

 
Trevor Project (24-hour hotline) (866) 4-U-TREVOR and (866) 488-7386 

 
Teen Line (6PM-10PM) – (800) 852-8336 and (800) TLC-TEEN 

 
Parents, Families and Friends of Lesbian & Gays - (PFLAG) Helpline – (888) 735-2488 
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